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Where We Stand on the Common Core
Let’s Move Forward
One of the most challenging aspects of the Common
Core Learning Standards dialogue is parsing the differences
between its distinct programs and policy changes, all referred
to colloquially as “the Common Core.”
These programs and policies have covered topics as varied as the Common Core Learning Standards themselves, aligned
curriculum, development of classroom level lesson plans and appropriate pedagogy, assessments, protecting student privacy
and educator evaluation.
Some critics have called for a pause in implementation. NYSSBA does not share that sentiment; instead, we urge New York
to move forward, not back. In determining what steps should come next, it is critically important that we clearly identify
which piece is being discussed and what problems have occurred, and offer solutions as they relate to specific actions or
policy changes.

Common Core Learning Standards
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In 2010, New York State joined 44 other states and the
District of Colombia to adopt new, state-developed, statelevel, common education standards, called the Common
Core Learning Standards. These were designed to provide
students with the necessary skills and knowledge to be
college and career ready.
Educators are required to adhere to these standards, just
as they were required to comply with all previous sets of
state standards. To stall implementation almost four years
after their enactment would force school districts to backtrack and cause further delays and disruptions.
Other states are moving ahead with implementing the
standards. In addition, the SAT will now be closely aligned
with the standards. Delay will only disadvantage New
York’s students with their peers across the country.

Common Core-Aligned Curriculum
and Assessments
School districts have had varied experiences in trying
to translate the Common Core Learning Standards into
meaningful curriculum and lesson plans. Some educators
have said that they have not been afforded sufficient time
to gain a full mastery of the standards or the supports
needed to teach them effectively. Meanwhile, due to
drastically reduced education funding, professional
development resources have been limited, and districts

have fewer resources to overhaul curriculum and materials.
Even in better-funded districts, the scarcity of quality
materials available in the marketplace led many to wait
on the promised state-created materials, which have been
slow to arrive.
When the transition to Common Core-aligned grade 3-8
assessments began, for some it seemed a sudden and
unpredicted change, while others took it as the next step in
the implementation process. Even districts moving forward
are struggling with inadequate resources to develop
curriculum, provide professional development, and
communicate with parents and communities. In addition,
poor communication about the assessments exacerbated
fear and uncertainty for students and their parents,
especially after the anticipated first-year drop in grade
3-8 assessment scores.

Educator Evaluations and the Common Core
One of the most conflated issues in this conversation is the
connection between the teacher and principal evaluation
system – Annual Professional Performance Review (APPR)
– and the Common Core. Because they were enacted and
implemented in tandem, confusion over where one starts
and the other begins is overwhelming.
Proponents of a “pause” have called this an unfair system
that will harm educators who did not – and in some instances still do not – have the needed tools to implement
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new standards and curriculum, and as a result will be
judged unfairly. NYSSBA does not support such a pause
because data demonstrates that educators have not been
disadvantaged by the new evaluations. Initial teacher
evaluation results found only 1 percent of teachers to be
ineffective and less than 5 percent developing (see chart,
right). In a year where the fear is that teachers would face
unfair consequences because of the changes in standards,
the data suggests that 94 percent of all teachers are
succeeding in showing growth in their classrooms.

Composite Teacher Ratings
2012-13
Ineffective, 1.0%

Unreported, 3.1%

Developing 4 4%

At the same time anecdotal evidence suggests that teachers
have interacted with principals, gotten more feedback and
are better prepared for the coming years. Moreover,
school districts have diverted considerable resources into
the negotiation and enactment of APPR plans. A pause
at this point restores neither the organizational resources
spent reaching agreement on those plans nor the concessions made in collective bargaining to get there. It simply
places schools in the position of starting over again with a
new baseline year at some point in the future.

Students, Parents and the Common Core
Another issue is the effect of the new standards and
assessments on students. Many parents have voiced concerns
that there are too many tests, that the tests are too hard,
and that their children are not adequately prepared to take
the new tests. Both parents and students have raised fears
about what low assessment scores – or failure – will mean
for future advancement placement. Others have questioned
the number of tests being administered with the amount of
instructional time devoted to testing.
In fact, the number of state-administered tests since the
adoption of the Common Core has not changed and
indeed is limited by the State Education Department to
1 percent of instructional time. It is undeniable, however,
that in some instances, the time spend on local assessments
has increased with the implementation of the APPR.
To address these concerns, the Board of Regents adopted
regulations to limit standardized testing in grades K-2,
provided resources to help districts reduce testing, and
committed to expedited review of APPR plans that that are
amended for test reduction. The Regents have also established a time limit comparable to that for state assessments
of 1 percent of instructional time for local assessments.
Additionally, placement and advancement decisions
currently are the purview of local school districts. While
the state has issued guidance to suggest school districts
not use student assessment data as the primary basis for
promotion or assessments decisions, it leaves the decision
regarding what data to use and how to use it up to local
school officials.

Source: NYSSBA Research

Protecting Student Privacy
Another contentious issue beyond the consequences for
students and educators is the protection of student privacy.
This emotionally charged issue has been at the center of
the Common Core debate. School districts take seriously
their responsibility to protect students in all ways, including
their privacy. There are a variety of state and federal laws
governing this issue. In addition, districts are required to
adopt local policies that address student privacy. NYSSBA
believes that those laws and policies appropriately address
district-level privacy protections.
There are many concerns about the state’s plan to contract
with third-party contractors for the storage of personallyidentifiable information and other data services as a part of
its data portal project. While the upload of student data has
been delayed – with NYSSBA’s support – questions remain
about the outcome of that project. Proposals have been advanced to extend this delay or offer parents additional control over the use of their child’s information. However, one
unintended consequence is that these proposals would limit
districts’ ability to continue to collect and store data which is
necessary for carrying out daily activities. Solutions that
would more permanently address the resolution of the data
portal project should be targeted to ensure that district-level
operations are able to continue without disruption.
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Recommendations and Conclusions
NYSSBA does not wish to set back the progress on implementing the Common Core State Standards to provide students with
higher quality, 21st century education. Instead the state should commit to supporting improved implementation and adjustment,
to ensure that students get what they need to succeed as quickly as possible. To accomplish that goal, districts must have the
resources, support and flexibility to engage in the activities required for successful implementation.
To do so we must look beyond what challenges may have occurred in the past and identify a path forward for our students and
educators. Across the country, wherever and whenever this work is done, the first year has been the hardest. NYSSBA does not
want a second attempt at year one.
Anxiety about the threat of repercussions cannot equate with negative consequences instead it should be addressed through
improved efforts and communication while moving ahead. While state education policy makers have already made some
adjustments, more is needed to maximize the successful implementation of the Common Core and associated programs.
Therefore, NYSSBA recommends that New York lawmakers:
• Fully and equitably fund school districts by eliminating the GEA (Gap Elimination Adjustment). Without adequate
and equitable baseline funding, districts will continue to experience uneven funding for all programs.
• Provide $125 million in dedicated funding for professional development, curriculum development and community
engagement. While in general NYSSBA does not seek categorical aid, the breadth of the changes being enacted at
this time requires special attention. School districts must have dedicated resources to prepare their staff, design their own
curriculum or customize those materials provided by the state, and truly engage with parents and communities.
It is not enough for the state to engage the public on these issues – districts must be the front line of communication and
preparation for implementation to be successful. This cannot come at the expense of classroom resources.
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• Reduce time spent on state assessments and make them more effective: To reduce time spent on the grades 3-8
assessments, the state must produce more versions of the tests. This would not only reduce the time spent administering
tests, but also allow educators to get a greater number of test items returned to them. An allocation of $8.4 million
for test production would accomplish both of these goals. However, to ensure that we are funding the best possible
assessments, NYSSBA also recommends an audit of the new testing program to ensure the state has moved to the best
version of the new exams.
• Make participation in the education data portal project voluntary. Allow districts to opt out of the upload of personally
identifiable information to any third-party data storage provider as a part of the state’s education data portal project.
• Ask all levels of state government to support the approval of the ESEA waiver. The State Education Department
has advanced an ESEA (federal Elementary and Secondary Education Act) waiver that would further adjust those
implementation efforts specially focused on improvements for special education students and English language learners.
To ensure that these needed changes are allowed to move forward without jeopardizing federal funding, the legislative
and executive branches should proactively advocate for this waiver.
Systemic change is never easy, yet that’s exactly the type of change New York has undertaken to improve student achievement.
Therefore it is imperative that school districts adjust and move forward, with needed supports from the state.
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