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New rules enable districts to hire
new faces – and familiar ones
By Pauline Liu
SPECIAL CORRESPONDENT

24 Century Hill Drive, Suite 200
Latham, NY 12110-2125
Please email label corrections
to info@nyssba.org

Some of the newest faces in New
York’s classrooms might look a bit
familiar. Retired teachers have returned to
work full time during the pandemic.
One is Nancy Hinkley, a special
education teacher who retired from a staff
development job at Cornell University in
2019. In January, she got a warm welcome
when she expressed interest in substitute
teaching in the Unatego Central School
District in Otsego County.
During a state of emergency in effect
because of the pandemic, the state is
allowing retirees under 65 to return to
work for a public employer, suspending
the $35,000 salary cap for retirees.
Unatego school district officials say
it’s a win-win situation for everyone.
“We’re thrilled to have somebody with
over 30 years of experience teaching
special education and fortunate to be able
to work through the earnings limit,” said

Superintendent David Richards, referring
to Hinkley.
And loosening of state requirements
for substitute teachers is attracting young
talent, such as 22-year-old Isabelle
Stathis. “I was lucky enough to be hired
and start substitute teaching the week after
I graduated from school,” said Stathis,
who graduated from SUNY Brockport in
December.
She is a substitute teacher and
teaching assistant at an elementary school
in the West Genesee Central School
District, where she served as a student
teacher last fall. She’s been issued an
Emergency COVID-19 certificate by
the State Education Department on the
condition that she completes her teacher
certification exams over the next two
years.
Stathis has a bachelor’s degree in
English. Her coursework included a
focus in Childhood Inclusive Education,
preparing her to work in classrooms that
See HIRING, page 4

Isabelle Stathis, a recent college graduate, is working as a substitute teacher with second graders
Mari Nolan (left) and Kayla Prue in the West Genesee Central School District.
E Photo courtesy of the West Genesee Central School District

State Ed Dept's EngageNY website
to be discontinued this month
By Sal Prividera
SPECIAL CORRESPONDENT

After more than a decade of being
the one-stop resource for educators across
the state and the nation, the EngageNY
website is scheduled to be discontinued
this month. The State Education
Department (SED) has moved lesson plans
and other content to various portions of
the nysed.gov website.
Former state Education Commissioner
John King created the website to help
school districts fulfill promises the state
made to receive Race to the Top funding
from the Obama administration. King
went on to serve as U.S. Secretary of
Education during Obama’s last six months
in office and is now president and CEO of
the Education Trust.
Peak use was in 2017, when there
were 1,400 users per day.

In recent years, the EngageNY
website had experienced a sharp decline
in average daily users and resource
downloads, according to state Education
Department officials. Recent users were
mostly from other states or countries.
The reason: state standards have
changed. In 2017 the Board of Regents
adopted the Next Generation Learning
Standards for English language arts (ELA)
and math, which replaced standards based
on the Common Core while retaining
some similarity.
SED is now focused on helping
schools plan for and implement the Next
Generation standards, according to state
officials.
EngageNY content included lesson
plans, advanced subject topic guidance
and tools for evaluating and promoting
teacher and leader effectiveness. A video
library offered updates on standards
and training modules for teachers and

principals. A section for parents and
families provided information on the
Common Core and gave advice on how
parents could support their children’s
success in school.
Still relevant curricular information
from EngageNY on ELA and math and
items from old tests are available at
www.nysed.gov/curriculum-instruction/
engageny.
Curricular information for high
school equivalency can be found under
portions of the website devoted to
SED’s Adult Career and Continuing
Education Services at www.acces.nysed.
gov. Resources on teacher effectiveness
are now housed at www.nysed.gov/
educator-quality.
Some outdated content that is no
longer used by either the department or
school districts will not be offered on
the nysed.gov site, but will be archived,
officials said.
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Let’s keep the handshake line
If you are concerned
about civility in American
culture, consider what’s
been happening in
handshake lines.
The ritual of ending a
sports match by queuing
up to shake hands is
common in Little Leagues,
high school basketball
games and NCAA
basketball tournaments.
It is a display of good
sportsmanship – usually.
Robert S. Schneider
But lately, handshake lines
NYSSBA Executive Director
have been scenes of ugly
incidents:
• In December, a 17-year-old high school basketball
player in Iowa knocked a player from the opposing
team unconscious while in a handshake line.
According to some reports, the player who was
hit also may have said some truly offensive things
while “trash talking” during the game. The player
who was hit sustained a concussion, and the player
who hit him was charged with a felony.
• In February, University of Michigan basketball
coach Juwan Howard slapped an assistant coach
from rival Wisconsin during a postgame handshake
line. Howard was handed a $40,000 fine and
suspended for the remainder of the regular season.
He issued a public apology for his behavior.
News of these isolated and unusual incidents
spread quickly and ignited debate about the wisdom of
handshake lines in sports.

Georgetown head coach Patrick Ewing, whose
experience as a young Jamaican immigrant exposed
him to short tempers and rude outbursts, blamed the
Michigan-Wisconsin incident, at least in part, on the
handshake line. “You’re just getting through a heated
battle, a heated game and anything can happen to make
things worse,” Ewing told a Toronto radio station.
Longtime sportscaster Dick Vitale chimed in with
a call to eliminate the handshake line. “SICKENING,”
Vitale wrote on Twitter after the Michigan-Wisconsin
incident. “Punches thrown behavior was out of control
and UGLY!”
Neither Ewing nor Vitale seems to have drawn much
support for their positions, but the debate offers a good
opportunity to examine why this tradition exists and why
we should consider it worth keeping and even celebrating.
The origin of the handshake is murky. The custom
may have begun in medieval times, but some sources
cite evidence of earlier origins in ancient Rome or
Greece. Popular theory holds that it originated as a
gesture of peace and a way to demonstrate that neither
person was holding a weapon.

It has evolved into a universal gesture of goodwill
– a formal greeting or a friendly demonstration of
affection, condolence or congratulation. The practice
has persisted for centuries and served as a hallmark of
courtesy and respect.
In our modern era, we’ve developed variations. The
high-five. The fist bump. And, in these germ-conscious
times, the genial elbow tap.
One of the more memorable handshakes took place
in 1973. That was the year Billie Jean King defeated
Bobby Riggs in a tennis matched dubbed “The Battle of
the Sexes.” It occurred shortly after Title IX was passed
in 1972 to prohibit sex discrimination in any education
program or activity receiving federal assistance.
King did not gloat, and Riggs did not glower or
storm off the court. The match was over. One player
had lost, and one player had won. The handshake
confirmed it.
Riggs overcame whatever emotions he
was experiencing in defeat to offer his hand in
congratulations. It is precisely because this simple
gesture can be so difficult that it is so meaningful.
A high school athlete who can carry off a postgame handshake with grace is developing emotional
intelligence, which is defined by a Harvard Medical
School report as “the ability to identify and regulate
our own emotions, to recognize the emotions of other
people and feel empathy toward them, and to use these
abilities to communicate effectively and build healthy,
productive relationships with others.”
Part of the mission of schools is helping students
to develop good sportsmanship after any kind of
competition – athletic, academic or artistic. Let’s
keep the handshake line.
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Building trust on the governance team
By Mark Snyder
LEADERSHIP DEVELOPMENT MANAGER

Trust is the foundation of all successful relationships.
When a governance team (the school board and
superintendent) have a relationship that is built on trust,
decision-making is streamlined and prospects improve for
achievement of district goals. Communication is comfortable
for both parties, as they are united by a unity of purpose
focused on the district’s vision, mission, goals and values.
When superintendents trust their school boards,
they appreciate the insight and perspectives of members
who are supportive of the district’s efforts to improve
outcomes and provide opportunities for all students.
School board members’ questions are answered without
hesitation, as superintendents have confidence in their
board’s motives and intentions.
Similarly, when board members
trust their superintendent, they have
faith that the actions taken by the
superintendent are done with intent to
serve the best interests of the students
and the district.
Here are five questions for board members to reflect
upon regarding trust:
1. Do we need to change our communication protocols?
For some boards, a weekly letter from the
superintendent is sufficient. For others, the superintendent
communicates with the board president more frequently,
who then disseminates the information to the board.
Regardless of the protocols that are agreed upon, it
is important to ensure that all communications are
consistent and inclusive of all members.

2. Do we adhere to the “No Surprises” rule?
Public board meetings are stressful enough. Board
members should not make them even more stressful by
asking questions or making comments that the rest of the
team is not prepared for. It is considered a best practice
for board members to provide any questions (especially
those not related to the agenda items) ahead of time to
the superintendent. Asking questions in an attempt to
“stump” the superintendent can damage the reputations
of all concerned. Furthermore, the board president and
superintendent should collaborate when developing
the agenda for the meeting to ensure that the board has
advance notice of the topics for discussion.
3. Do we celebrate success enough?
When our students are successful, it demonstrates
that our programs and action plans are working.
Successful results inspire faith in the direction of
the district and lead to increased
stakeholder support. When the
governance team publicly recognizes
and celebrates successes in the
district, it has a unifying effect on
the board and among stakeholders.
Also, confidence in the superintendent’s abilities is
strengthened. Win-win-win.
4. Are we all clear on our roles and responsibilities?
When school board members do not clearly
understand their role, it often leads to micro-management
and overstepping, which can quickly damage the
relationship with the superintendent. When the
responsibilities of the board president are misunderstood,
it can lead to power struggles and questioning of others’
motives. A retreat with an impartial facilitator can be
transformative; NYSSBA offers this service.

5. Are we able to have open and honest discussions
about the “health” of the team?
In today’s social and political climate, nearly every
school board has experienced difficult decisions, stressful
meetings and a continuous barrage of requests and
complaints from all stakeholders. To stay unified – and
sane – board members should find ways to support each
other. Again, a retreat may be very helpful by giving board
members a chance to speak frankly with each other; to
talk about how members of the team are coping with the
unique demands they have been facing. Reinforce best
practices and your unity of purpose. Constructively discuss
a time when trust was threatened to identify the cause and
collectively problem-solve for the future.
Distrust is easy to create and hard to eradicate.
Creating and maintaining a trusting relationship is an
ongoing effort. As new board members are elected, the
dynamics of the team could change. To avoid disruption
to the relationship, boards must continue to:
• Establish and maintain relationships by engaging
in respectful and honest communication, following
through on responsibilities, and demonstrating
interest in and consideration of others’ viewpoints.
• Maintain a clear understanding of roles and responsibilities and how members of the team support each other.
• Commit to consistently applying protocols that
promote effective, efficient and inclusive two-way
communication.
• Address issues before they become insurmountable
barriers.
Always feel free to contact the NYSSBA Leadership
Development team to discuss anything that hinders your
governance team, or ways to make a well-functioning
board get to the next level.

Utica National’s School Program is

‘HEAD OF THE CLASS’
At the member companies of the Utica National Insurance Group,
we understand the challenges that educational institutions face,
and we’re focused on continually enhancing our school program
to meet the needs of our policyholders.
For nearly 50 years, we’ve worked closely with our school clients and
agents to enhance our coverage offerings and risk management services
to ensure we are truly Head of the Class.
Contact us to learn more about how we can help. Please call Educational
Institutions Segment Specialists Mike Centrone at 716-639-2843,
John Acee at 315-734-2556, or Senior Vice President Brian Saville
at 315-734-2843.
You can also find a Utica National agent near you with our agent
locator at uticanational.com.
Scan this QR code to learn more about
our program and how to partner with us.

Utica Mutual Insurance Company and its affiliated companies New Hartford, NY 13413

Risk management information is provided solely as an insurance risk management tool, with the understanding that the member
insurance companies of the Utica National Insurance Group are not providing legal advice, risk management advice, or any other
professional services or advice. Utica National shall have no liability to any person or entity with respect to any loss or damages
alleged to have been caused, directly or indirectly, by the use of this information. You are encouraged to consult an attorney or
other professional for advice on these issues.
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Filling positions in schools is national problem
One district’s social media plea: ‘Your school needs you!’

firing squad” as districts raise per diem
rates.
Prior to December 2021, the
substitute teacher per diem rates in
Unatego (also known as Otego-Unadilla)
were uncertified $95, certified $110,
and $120 for retired teachers certified
to teach in New York State. In order to
attract more substitutes, the Board of
Education increased the rates effective
Dec. 6, 2021 to uncertified $120, certified
$135, and $145 for NYS retired certified
teachers.
The strategy seems to be working.
“We found that we’re able to fill between
85% to 95% of our daily absences with
subs,” Richards said.

By Pauline Liu
SPECIAL CORRESPONDENT

Absences caused by COVID-19 have
forced schools across the country to take
extraordinary measures to stay open.
• In New Mexico, about 80 members
of the National Guard served as
substitute teachers in February.
• In Oklahoma, several off-duty
officers from the Moore Police
Department stepped in to cover
classrooms.
• In Salt Lake City, the situation
became so desperate that the
Chamber of Commerce pleaded with
business owners to let their workers
“play hooky” from their jobs to fill in
as substitute teachers.
In New York State, the state
government has tried to open doors by
loosening state requirements. Suspension
of a $35,000 income cap for retired
workers has expanded the potential
hiring pool to 169,000 retired teachers.
Also, schools can now hire high school
graduates without teaching certificates
as substitute teachers for 90 days per
school year, up from the usual 40 days,
with approval from the BOCES district
superintendent.
Nevertheless, school districts
continue to report hiring woes.
“I wouldn’t call it desperate, but the
situation is critical,” according to David
Cirillo, director of staff relations for West
Genesee Central School District near
Syracuse.
West Genesee launched a recruitment
campaign for substitute teachers on
Facebook, including colorful graphics
posted by Bonnie Russell, the school
information officer. Within a couple of
days, more than 40 applications poured in.
The applicants included former graduates
on college break, some retired teachers
and even parents.
“It was an extraordinary effort from
everyone, but not sustainable to provide
high quality experiences for our students,”
West Genesee Superintendent David Bills
told On Board. “Now, we are experiencing
the coverage from a bolstered substitute
pool that is necessary to allow our staff

Partnering with teacher prep programs

New York State United Teachers has a “Take a Look at Teaching” initiative to encourage students to
consider a career in education. It has given about 30 grants of $5,000 to local unions to start clubs and
holds events like this one at the University at Albany. E Photo courtesy of New York State United Teachers

In the Port Washington Union Free
School District on Long Island, officials
are relying on economic incentives. It
recently raised the rate for new permanent
substitute teachers to $175 per day. The
district normally attracts substitutes by
offering a per diem rate of $138, which is
higher than many districts in New York
State. However, the district will only hire
substitutes with valid teaching certificates.
Superintendent Michael Hynes said he’s
considering boosting the per diem rate for
subs, if necessary.

Port Washington’s recruitment efforts
have included postings on Instagram,
Craigslist, LinkedIn and Indeed.
The district reached out to religious
organizations, colleges, local publications
and more.
Also pursuing a strategy of financial
incentives is the school district in Wayne,
New Jersey, about 20 miles from the
New York border. The district made
headlines when it hiked the per diem rate
for substitute teachers to $200 from $150
in January by using federal emergency
relief funds. Lately, the district needed
to hire about 90 subs a day and has
been able to fill all positions. "Overall,
the increased rates, especially for
substitute teachers, was highly effective,”
Superintendent Mark Toback told On
Board.
The substitute teacher shortage can
put school districts into competition
with each other. “We’re in an area where
there are several school districts within
a 15-20 minute drive; we all make use
of the same sub pool,” said Unatego
Superintendent David Richards. The
result is what Richards calls a “circular

care centers. Ordinarily her lack of a
teaching certificate would mean that
she could work no more than 40 days as
substitute during a single school year.
But the state has loosened that rule due to
the pandemic, enabling Kocienski to get
steady work in the Mechanicville Central
School District in Saratoga County. She
works as both a substitute teacher and
a teaching assistant at the elementary
school.
“[I’m] not sure if I want to pursue
becoming a certified teacher but maybe

even something else in a school district,”
she said. “But subbing definitely helps
get a sense of everything to help me
decide.”
In the Unatego district, Hinkley is
hoping the state will see fit to continue to
allow retirees to remain in the education
workforce. Gov. Kathy Hochul has
proposed shelving the retiree salary cap
until June 30, 2024.
Hickley said staying on for another
year would be good for her students. “It
takes time for students to develop trust,

to attend professional development
experiences, maintain their collaborative
approach in regular meetings, and to be
absent for personal reasons.”
In the Capital District, the
Mechanicville City School District
also used social media as a recruitment
tool. Facebook posts by District Clerk
Catherine O’Brien rallied school spirit
with the urgent plea to the community:
“Your school needs you!” In the last few
months, the district has hired and trained
more than 50 substitutes.

Raising the per diem rate

In an effort to seek a long term
solution to teacher shortages, Unatego
and some of its neighboring districts plan
to partner with local colleges. Similar
programs exist across the state. The
districts will be working with SUNY
Oneonta and Hartwick College which
both have teacher prep programs.
“We’re trying to develop a
relationship where their teacher hopefuls
will come and sub for us and other area
districts,” Richards said. “They can get
some experience in the classroom and
make a little bit of money. We can work
around their college schedule.” The
program is expected to be up and running
in the next few weeks.

Rebuilding the teacher workforce
The $35,000 cap on retiree income
will return whenever the state of
emergency expires; the current executive
order ends on April 16. However, another
extension could emerge from state budget
negotiations, which were incomplete as
On Board went to press.
The initiatives to bolster the
workforce may come as welcome
news as more teachers are expected to
leave the profession. According to a
2021 survey by the National Education
Association, 32 percent of respondents
said the pandemic has led them to plan
to leave the profession earlier than they
anticipated. The NEA surveyed 2,690
members.

HIRING, from page 1

include both students with disabilities and
general education students.
“This has given me a diverse
experience with teaching, which I am so
grateful for because I hope in the future
to one day find a permanent teaching
position where I potentially have my own
classroom,” Stathis said.
State policy changes due to
COVID-19 have also provided a unique
opportunity for 26-year-old Michaela
Kocienski, who has an associate degree
and has worked with children in day
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and this is better than for them to have
a daily parade of subs,” Hinkley said. “I
don’t have another 30 years to give, but
this is a good incremental solution while
they train new teachers.”
Hinkley said she still loves being in
the classroom. “What I like best about
teaching is the contagious energy of
adolescents,” she said.
And the role is rewarding because it
provides “the opportunity to be a positive
influence in a student’s life and to equip
them for adult life,” she added.
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Education is entering the metaverse;
what do school leaders need to know?
By Lisa Castillo
SPECIAL CORRESPONDENT

When author Neal Stephenson coined the phrase
“metaverse” in his 1992 futuristic novel Snow Crash, he
imagined it as an online virtual-reality experience. What was
once science fiction is now big business as tech companies
try to get their applications of this nascent technology in
front of consumers. One target market: education.
A researcher who has examined how education
might be affected is Kathy Hirsh-Pasek of Temple
University, author of the book Becoming Brilliant: What
Science Tells Us About Raising Successful Children.
“The metaverse of the future is likely to fully support
augmented and virtual reality, artificial intelligence, and
the connectivity to link all worlds,” Hirsh-Pasek and coauthors wrote in a February 2022 Brookings Institution
policy paper entitled, A Whole New World: Education
Meets the Metaverse.
In other words, technology can be used to immerse
students in online worlds similar to games such as
Minecraft, Fortnite and Roblox, which have interactive
landscapes where individuals are represented by avatars.
Students could be transported to real or imaginary worlds.
Wait a minute, some of that is already here. Visit
Lighthaus.com for examples of “virtual reality learning,”
such as the Stanford Virtual Heart. It helps parents of
children with various congenital heart defects understand
the conditions, and it allows medical trainees to practice
and perfect their skills at surgical repairs of the heart.
David Sarno, CEO and founder of Lighthaus, sees
virtual reality (VR) as a bright new frontier for STEM
learning. He said it has the potential to “bring the
excitement, magic, and wonder of science to students in
ways that textbooks and traditional labs have not.”
For instance, Lighthaus developed VR CPR with
the American Heart Association. In virtual reality,
middle and high school students see an urgent medical
emergency unfold before them and must respond. They
develop CPR skills and confidence as they get real time
feedback on their efforts.
Also, many teachers have pushed out the walls
of their classrooms with virtual field trips to zoos,
aquariums, art museums and national parks. The sky
is literally the limit – students can see slime in space
demonstrated by two astronauts on the International
Space Station, for example. Webinars, such as those
offered at the Museum of the City of New York, give
students the chance to interact with a museum educator,
and with each other while touring an exhibit.
The New York Times Company has created NYT
VR, which immerses students in 360-degree audiovisual
experiences including a trip inside CERN’s Hadron
Collider. Traveling through history is also possible. Anne
Frank House VR allows students to stand where Anne
wrote her diary. Berlin Blitz 1943 puts users on a bomber
plane during a night-time raid of Nazi Germany.
However, as promising as these examples are,
educational VR has been getting mixed reviews. Of 439
VR apps evaluated by researchers at Stanford University’s
Virtual Human Interaction Lab, only 169 were deemed
to have educational value. They produced a consumer
resource for families and educators: the Educational VR
Applications Database at bit.ly/3LlFHZ7.
The issue of educational value isn’t limited to VR
apps. When Hirsh-Pasek and her colleagues reviewed
the 100 most frequently downloaded education apps
from Google Play and the Apple store in 2021, they were
dismayed to discover about 50% were of low-quality and
didn’t reflect an understanding of how children learn.

Source: https://www.teachthought.com/technology/virtual-reality-classroom/

One company that impressed the Stanford team was
Veative, a global provider of educational technology that
received funding from UNICEF’s Office of Innovation.
Their extensive library of interactive STEM content
modules are aligned with curricula and include formative
assessments.
Gearing up to enter the education marketplace are
entertainment giants such as Roblox, which has 150 million
users worldwide. Roblox Education offers free software
and curriculum, as well as teacher training. As part of
their interest in expanding their educational offerings, the
company recently launched the Roblox Community Fund
(RCF) with an initial funding of $10 million.
The RCF will provide grants to organizations
developing immersive curriculum that leverages the
Roblox platform to students worldwide. The first grantees
include the Museum of Science in Boston, which is
developing a Destination Mars journey that is based on
the Next Generation Science standards. Another grantee
is Project Lead the Way (PLTW) which plans to begin
releasing new STEM learning experiences in the spring
of 2022. PLTW will help students explore careers in
science through collaboration and problem solving in a
virtual environment.
VR apps can also be used to address psychological
issues, according to Slate.com. For instance, researchers
from the University of Basel have developed a virtual
reality app for smartphones to reduce fear of heights.
Called Easyheights, the app uses 360° images of real
locations that were captured with a drone.
“VR applications have transformed children’s
education, reduced their physical and emotional pain during
medical procedures and reduced their anxiety,” according to
Jakki Bailey, founder and director of the Immersive Human
Development Lab at the University of Texas, Austin.
But experts say more research is needed to
understand how best to support children as they navigate
a virtual reality. Clinical psychologist Robin Rosenberg,
whose company Live in Their World uses VR to help
improve workplace interactions among employees,
cautions that children experience VR differently than

adults. Children make fewer distinctions between “reality
and their imagining,” Rosenberg said.
In a 2018 report co-authored with the non-profit media
research group Common Sense, Stanford University’s
Virtual Human Interaction Lab said the long-term impact of
VR experiences on children’s developing brains is unknown.
The effects of an immersive, sensory VR experience
can be different for children of different ages and in different
stages of development. The Stanford lab has raised questions
beyond educational effectiveness: Does the participant
feel safe in the virtual space created? Are there unexpected
emotional reactions to virtual characters or situations? A
2009 study by the Stanford lab found young elementary
school children remembered their virtual experience
swimming with orcas as having been a real-life event when
they were questioned about it several days later.
There are physical safety issues to consider as well.
Most major manufacturers recommend their headsets not
be used with children under 13. For any age, however,
supervision is strongly advised to prevent injury from
the real world, such as tripping over something, while
immersed in the virtual one.
A 2020 blog post from digital technology company
Intellias suggests some questions policy makers should
consider when making decisions about virtual reality
purchases for schools. They recommend having a clear
idea about what unique purpose VR will have, how it will
fit into the existing learning systems and how it will be
managed and implemented, including teacher training. VR
applications should be easy to use, meaningful, adaptable
and have metrics that allow for measuring student learning.
As the metaverse is constructed, teachers,
administrators and policy makers must ensure the
educational values are given priority. Application
developers should take into account how children learn
best and what learning is most essential to success in a
rapidly changing world.
Hirsh-Pasek and her colleagues say that now is the
time for educators to get involved in the development of
the metaverse to ensure that “engaging, immersive, and
collaborative opportunities” are constructed for students.
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NYS school districts, BOCES take varying approaches to DEI work
Some appoint equity
coordinator or officer
By Merri Rosenberg
SPECIAL CORRESPONDENT

Last May, the state Board of
Regents launched an initiative asking
school districts to adopt diversity,
equity and inclusion (DEI) policies that
would encompass curriculum, reading
materials, staff training, hiring practices
and the development of educational
opportunities for all students. This was
supported in November 2021 by a joint
statement from NYSSBA, the New York
State Council of School Superintendents,
the Council of Big 5 School Districts
and Rural Schools Association. The
statement said that DEI was “about
ensuring that all students have the
opportunities and assistance we would
want for our own children.”
With guidance from a committee
of its Board of Directors, NYSSBA
has been developing DEI training and
resources including a sample policy at
bit.ly/NYSSBA_DEI_policy.
Local DEI initiatives vary in
their goals, targeting teacher diversity,
disciplinary disparities and achievement
gaps, as well as the goals highlighted by
the Regents. In some parts of the state,
there has been significant pushback from
community members. (See sidebar, page 7.)
Here’s a look at how some school
communities around the state are
implementing these policies, including
the appointment of staff with titles such as
“Equity Coordinator” or “Equity Officer.”
“It’s about all children having
opportunities,” said Anita Murphy,

superintendent of the 24-member Capital
Region BOCES, where 10 districts have
an equity coordinator or officer. “We think
of equity not as a race or religion issue …
Equity is about opportunity; at its crux it’s
helping all children achieve.”
The DEI work in the Capital Region
has been underway since the summer
of 2019, with BOCES helping districts
achieve self-determined goals. The
BOCES also provides professional
development in DEI.
Each member district focuses its
work depending on community needs,
which include areas like achievement
gaps, changes in policy and course
work, discipline and equity audits. Some
districts, for example, are taking a close
look at how students are placed in AP
courses. Some districts have examined
existing caps on the numbers of students
sent for technical education. Still others
are evaluating their disciplinary policies.
“What’s important to understand is
that you don’t start at the classroom level,”
said Murphy. “It’s about looking through a
lens to allow for opportunity … It’s about
districts telling their own story. Districts
are in different places.”
The BOCES has coordinated the
formation of a regional DEI committee
comprised of superintendents, assistant
superintendents and equity officers. It
meets once a month and organizes a book
study, according to David Blanchard,
superintendent of the Schoharie school
district in Schoharie County and chair of
the Capital Region DEI committee.
He said some incidents made his
district’s work in DEI especially timely.

The arts continue to be a way for school districts to raise awareness of issues of diversity and equity.
In a video, Ithaca High School sophomore John Clarke Jr. raps lyrics from a song that his father wrote:
“Now we right the wrongs in history … It takes the wisdom of the elders and the young people’s energy.”
E View the video, which features a virtual rendition of “Glory” from the movie Selma performed by high school
and community singers, at www.ithacacityschools.org.

DEI programs and some curricula face pushback
By Merri Rosenberg
SPECIAL CORRESPONDENT

School efforts to promote diversity include ensuring that students with different sexual orientations feel accepted and are not bullied. In this photo, students and staff at
Sequoia High School in Eastern Suffolk BOCES hold cards promoting National Coming Out Day on Oct. 11, 2021. It’s an annual day to raise awareness of LGBT (lesbian,
gay, bisexual and transgender) people and has been observed nationally since 1988. E Photo courtesy of Eastern Suffolk BOCES

He noted that a middle school student had
drawn a swastika on a church in this rural
district and there had been KKK flyers in
nearby counties.
One critical piece, said Blanchard,
who was a school psychologist before
becoming superintendent, is making sure
that special education students are given
as many opportunities as possible. To
underline the importance of DEI to the
district, there is a designated equity officer
on staff.
Blanchard brought in ADL’s “No
Place for Hate” curriculum as part of
the educational effort and is focused
on looking at curriculum with a critical
lens, exploring bias, looking at equity
in grading practices, and working with
boards and school leadership. The
same curriculum is used in Niskayuna,
where Latisha Barnett is the chief equity
officer, a position she’s held since the
summer of 2019.
“It’s about culturally responsive
teaching, with anti-racist and inclusive
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teaching,” said Barnett, who offers
professional development for staff. The
district is also facilitating conversations
about disabilities and gender.
Eastern Suffolk BOCES on Long
Island, with 51 member districts and
2,400 staff members, has focused in part
on professional development, according to
Chief Operating Officer Julie Lutz.
April Francis-Taylor, who has been
director of DEI since August 2020,
works with assistant superintendents on a
Curriculum Council.
Much of the work is focused
internally on how the BOCES itself can
improve, said Lutz. Each meeting agenda,
for example, includes DEI, and on its
campus each instructional building has an
equity team.
Hiring is another important area, she
said. “Every one of our postings has specific
language for women and people of color,”
said Lutz. “Long Island is an incredibly
diverse place and we’re committed to
diversity in the workplace. We’re having

some success in hiring for leadership and
entry level in the central office.
“One way we move the needle is
where we put our postings,” she said
noting that they are sent to the New
York State Association for Latino
Administrators and Superintendents and
the Black Educators’ Association.
In the Center Moriches school district
in Suffolk County, a DEI committee
first met in October 2020. Much of the
committee’s work is geared toward the
state’s culturally responsive framework
and seeing “what it means to teachers and
administrators,” said Richard Soto, chair
of the Center Moriches committee and
assistant superintendent for student services,
personnel, and instructional technology.
“Diversity and inclusivity are not just
related to race,” he said. “It’s language,
religion, ethnicity, gender, cultural status
and disabilities.”
Work has included a curriculum
audit and a study of restorative practices
for discipline. Each building has a DEI

Some New Yorkers think that school districts’ diversity
initiatives and curricular programs have a hidden agenda,
such as indoctrinating students to hold a particular set of
political views. At school board meetings, parents repeatedly
have asked whether schools are teaching critical race theory
(CRT) and have stated that they don’t believe the answer that
they are not.
“There’s tremendous pushback on Long Island,” said
Julie Lutz, chief operating officer of Eastern Suffolk BOCES.
For instance, some residents in Nassau County’s Great
Neck school district voiced discomfort with teaching
about racism and “white fragility” in an 11th grade
English class. That resulted in a November 2021 school
board meeting becoming what a journalist described as a
“high-tension meeting.”
Like many school leaders across the state, Great Neck
Superintendent Teresa Prendergast responded by emphasizing
the importance of dialogue.
“Our entire school community” would “work through
these issues together,” she said, according to TheIslandNow.
com. “The district is actively reviewing these materials
and will work collaboratively with our teachers and
administrators to ensure information is presented in a
viewpoint-neutral [manner] that stimulates critical thinking
and reasoning skills.”
Prendergast expressed openness to the voices of critics,
with a subtle reference to the importance of civility: “We
remain committed to reviewing and addressing issues that
may not align with our educational mission, while also
providing support in a safe learning environment to all of our
stakeholders.”
Several districts in Westchester County have also faced
parental opposition to DEI efforts:
• In Lakeland, many parents vociferously argued against
proposed DEI plans at a February school board meeting.
The tenor of the meeting was antagonistic enough that
Interim Superintendent Karen Gagliardi was escorted to
her car after the meeting by a local police officer.
• A July 2021 school board meeting in Yorktown was
disrupted by parents who alleged that the district’s DEI
initiative involves teaching critical race theory and
pushing what some parents called an “anti-American
agenda.”
liaison, including two teachers and a
guidance counselor. The district also
uses the ADL “No Place for Hate”
curriculum.
Districts which are less diverse may
tailor their approach differently.
For instance, 80% of students are
white in the 8,000-student Webster
Central School District in Monroe County.
Terry McCarthy, the co-facilitator of
the equity and diversity task force, said
a major focus has been on “energizing
our marginalized groups” because some
parents “felt disenfranchised from the
district.”
That led to a group called FIRE–
Families Igniting Racial Equity. The
school board President Tammy Gurowski
is on FIRE’s steering committee.

• A 28-member task force in the Eastchester school district

was slated to present its recommendations on DEI to the
school board in January. The first presentation took place
Jan. 11, with a follow up at the Jan. 26 meeting. Some
community members objected, claiming discrimination
against white students.
One group active in opposing DEI is Parents Defending
Education, which describes itself as “a national grassroots
organization working to reclaim our schools from activists
imposing a harmful agenda.” On its website it publishes a
map of the United States that identifies 11 affiliated parent
groups in New York State as well as 19 “incidents” of
concern in the state, such as adoption of curricula that the
group opposes.
Multiple emails and messages left by On Board for
Parents Defending Education and local affiliates were not
answered. But many statements are available online. For
instance, a group called Save our Schools for Westchester
Children states on its website that “our children should be
taught how and why the U.S. is the largest, most free and
successful multiracial society in human history.”
The group also states what it thinks should not be
taught: “Our intention is to exclude from the curricula
any content based on the destructive, race-based Marxist
premise that the U.S. and all white people are inherently
racist, and that students should be re-educated to view
themselves as either oppressed or oppressor. We,
therefore, oppose the current obsessive push by school
administrators, without transparency and the support of
the community at large, to impose curricula based on the
following radical theories: Critical Race Theory (CRT),
Diversity, Equity, and Inclusivity (DEI), and Culturally
Responsive-Sustaining Education Framework (CR-S), in
all of their various forms.”
Luvelle Brown, superintendent in the Ithaca public
schools, said he is not surprised by those kinds of responses.
He is a prominent advocate for DEI in state and national
superintendent organizations.
“If you remove the words CRT and equity and plug in
integration and busing, it’s the exact same language,” Dr.
Brown said. “This is not new … Deep cultural beliefs are
deep cultural beliefs, and when those are challenged, there’s
an emotional reaction. When you’re accustomed to privilege,
equity and inclusion feels like oppression.”
Brown said DEI is “about calling people in, not calling
them out. Folks are struggling now with having to feel what
it’s like to be marginalized. I’m empathetic.”

Webster also participates in the
Regional Equity Network, a collaborative
focusing on equity.
In the Salamanca school district, which
has a large Indigenous student population,
selected male students can participate in the
“My Brother’s Keeper” program.
“We have an Indigenous focus,”
said Justin Schapp, chief equity and
diversity officer of the 1,400-student
district in Erie County. “The mentors
are Indigenous. It’s designed to teach
them how to play on the big drum, do
cultural cooking, play winter games like
snow snake as a way to have a strong
Indigenous identity and give them
confidence in themselves.”
Regents Chancellor Lester W.
Young, Jr., said the DEI policy initiative
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matters. “We needed to establish a policy
to begin to change behavior,” he said.
“Historically, ‘all’ has never meant all.
We’re at a moment now when we’re
finally ready to deal with it. Education
agencies signal expectations through
policies. To get diversity, equity and
inclusion on the table, we need the policy
and expectation. We’re asking districts
and communities to do what benefits
everybody.”
He added, “We’re at a moral moment.
We need to focus on all the children in our
schools. Lots of districts are already doing
this work and should be commended. A
number of districts were waiting for us
to state the expectation. This is the right
thing to do … the wrong thing is to do
nothing. Start where you are.”

SCHOOLS TODAY
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A second NYS superintendent
to lead national education group
By Eric D. Randall
EDITOR-IN-CHIEF

Gladys Cruz, district superintendent
of Questar III BOCES in Castleton,
N.Y., has been elected as the 2022-23
president-elect of AASA, The School
Superintendents Association, which
represents more than 13,000 public
school superintendents nationwide.
This means that two superintendents
from New York will lead the national
organization in the next two years. On
July 1, Shari Camhi, superintendent of the
Baldwin Union Free School District, will
be sworn in as president, and Cruz will be
sworn in as president-elect.
“After close to four decades in
many roles in public education, my
commitment is larger than ever,” said
Cruz, a member of the New York State
Council of School Superintendents.
“We must continue to focus on
putting students first with everything
we do individually as superintendents
and collectively in this association,”
she said in a news release. “In my role
(as a member of AASA’s Executive
Committee), I am proud to work with
22 superintendents – urban, suburban,
rural, rich, poor, average wealth, high
needs, average needs, and low needs
districts alike. This allows me to look
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ShowcyaosuerStudents
3 Exciting Opportunities for
YOUR Students’ Talent

Gladys Cruz

at opportunities and issues from a
wide lens. I will help build consensus
and focus on meeting the needs of our
members and students.”
Cruz serves as a mentor in the AASA
National Superintendent Certification
Program® and is a lead teacher of
the AASA Aspiring Superintendents
Academy® for Latino and Latina Leaders.
Cruz earned a doctorate in
curriculum and instruction from the
University at Albany. She holds two
master’s degrees – one in curriculum
development and instructional technology
from the University of Albany and one in
bilingual education from the Universidad
del Turabo in Caguas, Puerto Rico.

1. STUDENT BOOTHS

Demonstrate your district’s creative programs
with a free* student booth.

2. PERFORMANCE GROUPS
Feature instrumental or vocal student
performing groups.

3. PHOTOS

Send us photos of your school
community in action.

For more information visit convention.nyssba.org.
* Does not include internet or electricity. These are available
for a fee through the general services contractor.

Custom Board Retreats

Focus on meeting expectations.

How can we help?
All school board meetings follow basic rules of order.
But what are some strategies to make your meetings
more efficient and effective? And how do you manage
the public comment period if things get heated?
NYSSBA experts can help you develop policies,
manage expectations and streamline your
board meetings so they will do more than
meet expectations; they will exceed them.
Book your Custom Board Retreat.
Call 1-800-342-3360
or visit nyssba.org/cbr.
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District’s use of protective holds
did not constitute child abuse
By Shubh N. McTague
STAFF COUNSEL

Generally, school districts are
prohibited from using corporal
punishment. However, regulations of
the commissioner of education permit
the use of physical force when the use
of “alternative procedures and methods
[to] physical force cannot be reasonably
employed.”
For example, the commissioner's
regulation gives districts the ability to
restrain or remove a student “whose
behavior is interfering with the orderly
exercise and performance of school or
school district functions . . . if that pupil
has refused to comply with a request to
refrain from further disruptive acts.”
But what if restraint is used multiple
times? Could that constitute child abuse,
which is defined as the intentional or
reckless infliction of physical injury,
serious physical injury, or death, or
conduct that creates a substantial risk of
such, when it occurs in an educational
setting?
These issues were addressed in the
recent case of Appeal of Doe. The case
involved a student who caused disruption

in the classroom by throwing toys, shoes,
lunch items and educational materials.
On one occasion the student grabbed a
staff member’s face, which resulted in
broken glasses. The student also left the
classroom without authorization.
According to a log kept by staff,
they used techniques including verbal
de-escalation, physical redirection and
suggestions to “take a break.” When
these techniques were ineffective, staff
used physical holds.
Parents of the disabled student
complained that the student was
physically restrained for a “vast amount
of time” and that the student was being
disciplined for behavior that was a
manifestation of his disability.
These allegations were addressed
through an investigation. The
investigation involved interviews with
11 staff members who worked with the
student and the superintendent found
there was no child abuse because:
• Protective holds were used only
when it was appropriate and
necessary for the safety of the
student or others.
• Staff used restraints after
nonphysical de-escalation techniques
were ineffective.

2022 LIVE VIRTUAL POLICY WORKSHOP

Policies on Student & Staff Freedom of Expression:
New Developments from Our Courts and Legislature
Recent changes in case law, statutes and regulations
have impacted school policies on freedom of expression.
Attend this workshop to answer important questions
such as:
How far can your student policies reach
outside the school setting?
How does the state’s hair discrimination
law affect your policies?
What changes should you consider for
equitable Codes of Conduct and dress codes?
Sponsored by

WORKSHOP
DATE & TIME
WEDNESDAY, MAY 11
8:30 — 11:30 A.M.

• Staff who implemented the holds

were appropriately trained in using
the technique.
• Use of these holds was properly
documented.
• The holds were not a form of
discipline.
The parents further complained
that they were not properly notified of
when the protective holds were being
used. Acknowledging this issue, the
superintendent indicated that district
policy would be revised.
Nevertheless, the parents appealed
to the commissioner, making several
allegations including that the repeated
use of the protective holds constituted
child abuse.
As evidence, the parents presented
a log of emergency interventions which
showed the date, time frame, setting/
location of the emergency intervention
used, the staff involved, and a description
of the incident and whether or not any
injuries were sustained or if a nurse
evaluation was completed. The parents
stated that the fact that the student was
restrained 32 times before they were
notified was evidence of abuse.
However, the commissioner
found that this log in fact established

2022 LIVE VIRTUAL
SUPERINTENDENT EVALUATION WORKSHOP

Developing and Supporting Effective
ctive Superintendents
Learn how a well-designed, evidence-based
evaluation process will:
Minimize challenges
Foster powerful conversations
Strengthen relationships on your
governance team

WORKSHOP DATE
APRIL 22
8:00 A.M. — NOON
Attend via computer,
tablet or mobile device.

Attend via computer,
tablet or mobile device.

Register today at
nyssba.org/events

that the district followed the relevant
commissioner’s regulation regarding
when physical force could be used.
The commissioner found that the
log and other evidence supported the
superintendent’s determination that there
was “no reasonable suspicion to believe
that an act of child abuse had occurred.”
Furthermore, the commissioner
stated that the district acted reasonably
to investigate the allegations and
reached a reasonable conclusion.
Interviews with staff supported the
conclusion that “protective holds were
used as a last resort to maintain the
safety of the student, as well as other
students and staff, and to protect
[d]istrict property.”
Also, the decision noted that
the interventions were conducted in
compliance with training the staff
members received from the Crisis
Prevention Institute.
In addition, the district gave due
consideration to the complaints of the
parents and they were provided with
an opportunity to submit additional
evidence.
Based on all of the above, the
commissioner dismissed the parents’
appeal.

Register today at nyssba.org/events
In cooperation with
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Brookfield
C E N T R A L

SOUTH JEFFERSON
Superintendent of Schools

The South Jefferson Central School District Board of Education is looking for a
student-centered educational leader with vision and integrity who will be active in the
community; visible throughout the district; work collaboratively with the Board; has a
commitment to excellence, high expectations for students, faculty, staff and the ability
to continue the development of a high quality educational program.
•

Salary: Minimum of $142,000 commensurate with qualifications and experience

•

Interested candidates are encouraged to visit the Jefferson-Lewis BOCES
website at www.boces.com or South Jefferson Central School District website
at www.spartanpride.com

•

Interested candidates should submit a letter of interest, current resume, completed
application, credential file and copies of New York State teacher and administrator
certifications to:
Stephen J. Todd
District Superintendent
Jefferson-Lewis BOCES
20104 State Route 3
Watertown NY 13601
(315) 779-7010
Fax: (315) 779-7009
e-mail: placlair@boces.com

Applications are available on-line at www.boces.com or www.spartanpride.com
Application deadline: April 15, 2022

Starting Date: December 2022

S C H O O L

D I S T R I C T

|

2 0 2 2

SUPERINTENDENT OF SCHOOLS
The Brookfield Central School District seeks a highly-qualified leader to serve as the
Superintendent of Schools. The District services 228 students with 59 employees and
an annual operating budget of approximately $7 million.
The successful candidate will have a broad range of experience that encompasses
grades K-12 with proven leadership in educational administration. The candidate
should be experienced in community relations, have a strong background in
curriculum, instruction, school finance and budgeting. The candidate should be a
dynamic, visionary leader with outstanding communication, problem solving and
planning skills. Salary range commensurate with experience. Position to start in
August 2022.
THIS IS A FULLY CONFIDENTIAL SEARCH FOR ALL APPLICANTS, FROM RECEIPT
OF APPLICATION THROUGH APPOINTMENT TO THE SUPERINTENDENCY.

APPLICATION
www.oneida-boces.org/employment/administrative

To Apply

Send letter of interest, resume and copy of certification and
completed application and placement folder by April 18, 2022, to:

PATRI C I A N. K I LB URN, ED.D., DI STRI CT S UPERI NTEN D ENT
Oneida-Herkimer-Madison BOCES

Box 70 Middle Settlement Road | New Hartford, NY 13413
Tel: 315.793.8560

If you have any questions, please call Patti LaClair at 315-779-7010.

E-mail: brookfieldsuptsearch@oneida-boces.org

Assistant Superintendent for Administrative Services

DISTRICT SUPERINTENDENT OF SCHOOLS
and CHIEF EXECUTIVE OFFICER

Lewiston-Porter
Central School District

T

he Lewiston-Porter Central School District, located in the northwest part of Niagara County, just
north of the City of Niagara Falls in New York State, is seeking an outstanding educational leader
to assume the role of Assistant Superintendent for Administrative Services. The District includes
approximately 20,000 residents, with a student enrollment in 2021-22 of 1,990 students in grades
pre-K-12, and a team of more than 300 dedicated faculty, support staff, and administrators. Each stands
behind a school community that prides itself on innovative academics and state-of-the art facilities
including a collegiate-level athletic complex and fitness center; a beautifully designed performing arts
center with a new art gallery and atrium; and a modern, campus-wide technology infrastructure.
The Assistant Superintendent for Administrative Services will be provided with a regionally
competitive salary and benefits package. Candidates must possess or be eligible for appropriate New
York State administrative certification.
Online applications will be accepted until April 22, 2022 at www.leadschools.us. Applicants are
advised to click on “Current Searches”, then the link to www.applitrack.com/leadschools/onlineapp,
where additional information about the vacancy can be found. In addition to completing the basic
application, applicants are requested to upload a current resume and a cover letter, the latter which
describes how their educational background and professional experiences meet the qualifications. The
anticipated start date is on or about August 1, 2022.
To learn more about the Lewiston-Porter Central School District visit www.lew-port.com.
Questions about this exciting leadership opportunity should be directed to:
Howard S. Smith, Ed.D., Associate
School Leadership, LLC
9122 Curry Lane
Clarence Center, New York 14032
(716) 949-3336

WASHINGTON-SARTOGA-WARREN-HAMILTON-ESSEX
BOARD OF COOPERATIVE EDUCATIONAL SERVICES
The Washington-Saratoga-Warren-Hamilton-Essex Board of Cooperative
Educational Services is seeking applicants for the position of District
Superintendent and Chief Executive Officer. As District Superintendent, the
successful candidate will serve a dual role acting as both the Chief Executive
Officer of the WSWHE BOCES and the regional representative of the New York
State Commissioner of Education.
Serving approximately 38,000 PreK-12 students in thirty-one component school
districts, WSWHE BOCES has four major divisions: Career and Technical
Education, the Exceptional Learners Division, Employment Training for Adults,
and School Support Services. WSWHE BOCES has student centers in
Fort Edward, Hudson Falls, Glens Falls, and Saratoga Springs. It also has a
conference center in Wilton and central administration in Hudson Falls.
The successful candidate will be offered a salary and benefits package within
the legislated definitions, depending upon background, qualifications, and
experience up to the legal limitations. District superintendents are appointed with
the approval of the NYS Commissioner of Education. A brochure and application
can be found at:
https://www.wswheboces.org/apps/pages/superintendent_vacancies
Submit all materials electronically: letter of interest, resume, completed
application, three letters of reference specific to this position, transcripts, and
proof of certification by April 8, 2022 to:
WSWHE BOCES
c/o Dr. Gladys I. Cruz, Search Consultant
attn. Jacqueline White
jwhite@wswheboces.org
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Reimagining New York’s assessment strategy
I have written previously in this
space about the need to reimagine what is
possible for New York’s students. I have
argued that many of our longstanding
educational policies and practices have
not proven successful for all students.
I have also explained my sincere belief
that all New York State students should
have access to the process, opportunities
and resources they need for school
success; districts and schools must work
to remove the predictability of students’
success or failure based on race, gender,
socio-economic status, language spoken,
sexual orientation, zip code or social and
cultural factors.
Additionally, I believe that, as New
Yorkers, we share a common goal:
ensuring that all students graduate from
high school with meaningful academic
and career options. Achieving this goal
requires significant effort. For example,
it requires all of us to evaluate our work
through the lens of diversity, equity and
inclusion. Research shows that successful
DEI policies can lead to improved student
achievement, which in turn can lead to
better outcomes in other areas of their
lives, including work, civic engagement
and higher education.
Ensuring that our students graduate
with genuine opportunities for success
in life also requires that we recommit to
foundational ideals and values of public
education; make significant and sustained
investments in teaching and learning; close
the digital divide; better connect schools
to their local communities; drive targeted
resources to students with the greatest
needs; and enhance professional capacity.
It also requires that we consider new
possibilities for all students and apply
everything we know about the science
of learning and the art of teaching.
Fortunately, we know much more about
these things than we used to. For example,
the research tells us that we must provide
all students with more meaningful and
deeper learning opportunities.
A recent report by the National
Academy of Education called “Educating
for civic reasoning and discourse”
concluded that all students require a
solid grounding in academic content and
skills from across the traditional subject
areas, including an understanding of how
abstract concepts and modes of reasoning
relate to real-world public problems.
The report further states that all students
must develop a number of key intellectual
dispositions and habits of mind, including
an eagerness to engage with complex
ideas, assess the credibility of evidence,
explore multiple points of view, sift
through moral and ethical dilemmas,
empathize with people from differing
backgrounds, and appreciate the power
of literature and the arts to teach about
others’ experiences and worldviews.
To meet the demands of a new
possible for all students, our assessment
strategy must:
• Provide them with rigorous and
multiple ways to demonstrate that

they are learning
2. Career and
successful strategies could serve as
and developing new
Technical Education
models for reimagining New York’s
knowledge, skills
(CTE). High quality
diploma requirements in ways that
and dispositions
CTE opportunities have
increase high school graduation rates
throughout the entire
taken their rightful place
while also better preparing all students
learning process.
alongside traditional
for success in college and the global
academic areas as part of
economy. We will do this through a
• Communicate
evidence about the
a well-rounded education.
pilot program in approximately 10 sites
learning process
Students in CTE programs throughout the state. Participating schools
(accountability).
learn rigorous academic
will work together in networks to learn
and technical skills; they
from one another and from partner schools
• Provide feedback
about learning and
graduate prepared for the
that are already successfully implementing
teaching to students,
high-skill, high-wage,
performance-based assessments. Details
teachers and families.
high-demand occupations
of the pilot programs will be announced
Lester W. Young, Jr.
Logic dictates that
of the 21st century global
shortly. As always, I know that we can
Chancellor, Board of Regents
a single examination,
economy.
count on NYSSBA and its member school
administered by pencil
(3) The New York
boards to assist in these pilots.
and paper on a single day, simply cannot
Performance Standards Consortium.
One final, important note. Neither
capture the kinds of deeper and more
The Consortium employs a system of
the Board of Regents nor the State
meaningful learning that we are seeking
practitioner developed, student-focused,
Education Department are suggesting
to provide all students. If we want our
and externally reviewed projects, papers,
that state assessments should be
public school system to provide rigorous
performances, experiments, and experiences. eliminated. But critics surely will present
and comprehensive opportunities for all
A recently concluded longitudinal study
it that way; they will claim that the
children, then we will have to ensure that
conducted by Professor Michelle Fine found Regents seek to “lower standards” to get
the entire process of schooling is anchored that, “preliminary ... evidence demonstrates
more students to graduate.
in the current knowledge base of learning
that students in Consortium schools begin
Nothing could be further from the
and development.
high school more educationally and
truth. The simple truth is that educational
It is therefore exceptionally good
economically disadvantaged than their peers research and simple fairness compel us
news that the State Education Department
and yet are more likely to graduate from
to consider new options to reimagine our
has received a $500,000 grant from the
high school, attend college, and persist in
current assessment strategy. These options
Carnegie Corporation of New York that
college than demographically similar peers.” will enable us to more accurately determine
will enable us to study existing assessment See bit.ly/3suIWa3.
whether students are on a pathway to
strategies that have been shown to help
The Carnegie Foundation grant
success – and to provide all of them with
students in significant ways.
will enable us to explore whether these
the support they need to get there.
Specifically, the grant will fund a
six-year statewide pilot project to explore
the potential to reimagine New York’s
assessment system in a way that fosters highquality instructional opportunities, provides
ONLINE
authentic measures of deeper learning, and
better prepares students for college and the
workplace. Information about the grant is
available at bit.ly/3K6gOQa.
Because New York’s state
assessments are primarily paper-andpencil based and traditional in design,
they tend to incentivize a “seat-time”
model of instruction and are not, in and
of themselves, reliable predictors of
postsecondary success.
By contrast, “performance
assessments” ask students to demonstrate
what they know and understand by
creating a product or planning and
conducting a performance. In addition
Fulfill your state-mandated training requirements online, at
to more authentically measuring what
students know and can do, performance
your convenience, 24/7.
assessments build cultures of inquiry and
accountability for students and educators;
NYSSBA’s eLearning platform is an interactive system that
enable rich, culturally responsive
education to flourish; provide unlimited
allows school board members to complete their state-mandated
learning opportunities for students; and
training requirements online.
signal the types of instructional tasks
many would like to see in classrooms.
This web-based training is fully interactive and features learning
Here are three examples of highly
promising school models, currently in
exercises customized for New York State school board members.
practice, that use performance-based
assessments to great effect:
1. The International Baccalaureate
(IB). The IB program uses an inquirybased pedagogical approach and
Register today at
assessments that measure students’
individual performances on specified
www.nyssba.org/smt
objectives.

STATE-MANDATED TRAINING

you need.

you can trust.
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The school board’s role in suicide prevention
PERCENTAGE OF HIGH SCHOOL STUDENTS WHO SERIOUSLY CONSIDERED
OR ATTEMPTED SUICIDE DURING THE PRIOR YEAR

By Courtney Sanik
SENIOR POLICY CONSULTANT

20%

According to the U.S. Centers for
Disease Control and Prevention (CDC),
suicide was the second leading cause
of death in people ages 10-18 in 2020,
behind accidents and just in front of
homicide. More tweens and teens died
from suicide than from the rest of the
top ten causes combined: cancer, heart
disease, birth defects, asthma, diabetes,
COVID-19, pneumonia and influenza.
Rates of suicide and suicide ideation
(thinking about suicide) have been rising.
While isolation and uncertainty caused
by the COVID-19 pandemic has been
cited as a factor, it should be noted that
the CDC had documented a 10-year trend
of increasing rates before the national
shutdown in March 2020.
Other possible factors affecting young
people, according to experts:
• Impacts of social media.
• “Toxic perfectionism,” i.e., perceived
and actual external pressure, or
internal pressure, to perform at
perfect or nearly perfect levels
in academics, sports and artistic
endeavors.
• Access to websites that describe
effective means of carrying out suicide.
• Higher levels of anxiety and depression.
“Many students today suffer from
low self-esteem, a lack of motivation,
fatigue and anxiety,” a student from the
William Floyd school district on Long
Island wrote in On Board in 2020. “These
are students who struggle to find the
energy to get through the day, whose
school performance drops as a result of
chemical imbalances in their brains. This
is more than teenage angst. This is more
than hormones. This is a crisis affecting
this country's greatest resource: our next
generation.” (See “A student's view on
what boards can do to improve mental
health in school,” On Board, March 16,
2020, bit.ly/3sQ2pSx.)
New York was the first state to adopt
requirements regarding grade appropriate
mental health education in its schools.
Beyond implementing that state mandate,
how can school boards seek to have a
positive impact on student mental health?
Decisions regarding policy, budget and
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must address responding to acts of
violence, including threats by students
against themselves, which may include
suicide.
A policy on Counseling and
Guidance Programs (4600) can reflect
the state requirement for counseling to
include direct student services such as
responsive services,
crisis response,
individual counseling
and referrals to licensed
professionals.
In order to
participate in federal
school meal programs,
districts are required to have a policy
on Wellness (5405) that focuses on
physical health and nutrition. Some
districts have taken additional steps
to add mental health and more robust
social emotional learning to that charge.
It’s not required, but it is worthy of
consideration.
While it’s not a required policy, most
districts have some sort of policy on
Student Health Services (5420). Some
districts have added more mental health

hiring and evaluation of the superintendent
can all reflect that caring about the students
and their mental health is a priority.
It probably isn’t necessary to adopt a
policy specifically on suicide prevention
because your policy manual includes
a great deal of language to address
the goal of supporting all students and
especially those who are
struggling. NYSSBA
Policy Services sees
the matter as one that
should be approached
from many angles in
many policies.
For instance,
your district’s policies on Bullying and
Harassment (NYSSBA model policy
No. 0115), and the Code of Conduct
(5300) should address the bullying that
can lead some students to commit suicide.
Your policy on Internet Safety (4526.1)
must address teaching about appropriate
online behavior and online safety, which
encompass potential causes of suicide
such as cyberbullying and sextortion.
Additionally, your District-Wide School
Safety Plan (addressed in policy 8130)
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services to their Student Health Services
policy and regulation.
Many districts have a policy on
Professional Development (9700). Your
school board could make it a priority to
ensure that teachers, administrators and
staff are trained in not only the warning
signs that students may exhibit if they are
at risk or experiencing suicidal ideation,
but also in who to report it to and what
they may be able to do directly.
The board could review the number
of students per school counselor.
The National Association of School
Psychologists recommends one school
psychologist per 500 students, but there is
a shortage of these professionals in many
communities. The district’s goals in this
area could be reflected in your Recruiting
and Hiring (9240) policy.
All of the above policies can be
used to address the issue of student
mental health. However, if your board
decides that it would like to create a
stand-alone policy on student mental
health and suicide prevention, there are
some good examples from which to
work. The State Education Department’s
Office of Student Support Services has
developed an updated resource guide
(bit.ly/3MzPnjN) that offers sample
language. The state Health Department
has a suicide and self-harm data
dashboard and prevention resources at
on.ny.gov/3pKYCE8.
A sample suicide prevention policy
created by the American Foundation
for Suicide Prevention, American
School Counselor Association, National
Association of School Psychologists
and The Trevor Project can be found at
bit.ly/3hRVlOY.
No one wants to see students harm
themselves. School policy can be an
important part of prevention efforts.

